problems of education and scholarship in Turkey from the position of Turkism (Türkçülük).
The westernisation of Turkey Gökalp prioritises to the point of leaving unresolved the "problem of education" (maarif meselesi) and the "problem of upbringing" (terbiye meselesi) in the Ottoman Empire; since the "problem of upbringing is a sub-problem of civilisation", the problem of education is dependent upon the resolution of the civilisation problem, which is fundamental per se. 4 From the vantage-point of civilisation and education Gökalp discovers the division of the Turkish society into three differing layers or strata (tabaka): the ordinary people (halk), the medrese students (religious school students), and mektebe or secular school students. From them the first one has not yet been fully severed from the inherent Far-Eastern civilisation, the second one lived within the system of Eastern values, and only the third one could reap some benefits of the Western civilisation, so that, according to Gökalp, a substantial part of the Turkish nation was living in prehistoric time (kurunu ûlâda), one part in the Middle Ages (kurunu vustâda), and one part in Modern period (kurunu ahirde). Then the Turkish writer asks the reader a rhetorical question, whether it is normal for a nation to live "in three faces". Gökalp differentiates the educational principles confessed by these social strata stating that provided only there is an ability to get integrated within one civilisation system the Turks will be able to acquire a consolidated system of education and teaching, to become a conjoint nation both spiritually and intellectually (ruhan, fikren mütecanis bir millet olmu ‡ olacaÿ˜z).
5
Generally speaking the Ottoman educational system in the course of centuries and up to the eventual collapse of the empire, indeed, remained manifestly underdeveloped and very regressive.
6 All attempts ran", "Nation", "Language", "Motherland", "Religion", "Duty", etc. (cf. L. O. Al'kaeva, O¢erki po istorii tureckoj literatury 1908 -1939 , Moscow, 1959 . 4 See TE: 45-46. 5 See TE: 46. Nearly all nationalistic Turkish public figures each in its own way but consistently criticised the Ottoman school. Mehmed Emir in one of his poems named the schools of Istanbul "the hearths of backwardness". Ömer Seyfeddin in the story "The Open-air school" wrote by way of teasing the "Europeanised" intellectuals: "The Müfat-Bey's school was considered the most famous in Istanbul, the bulk of the students were the children of westerners, all enemies of national education. Müfat-Bey admitted no nationality, he was known as an avowed enemy of national education. His ideal was Gallicisation and Europeisation. In an Istanbul-like city that worships civilisation the ideas by Müfat-Bey were regarded as progressive" (apud: Al'kaeva, op. cit.: 146-147).
6 According to D. Eremeev, the absence of book printing and secular education had resulted in a paradoxical situation. Even in the early 20th century 90 percent of the title nation of the Ottoman Empire, the Turks, were illiterate, while among the nations suppressed by the Turks the number of the illiterate was appreciably lower (the Greeks about 50 percent, the Armenians
